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                                                               Abstract

This research describes prospective music teachers’ musical background in depth on the basis of three main types of music education; namely, general music education, amateur music education and occupational music education; and makes an attempt at revealing the influence in preferring the profession of “music teaching” by analysing the background. This is a qualitative study. 

The research obtained findings as to the fact that prospective music teachers evaluated music education that they received in terms of content (that is to say, voice training, instrument education, musical knowledge education). Findings showed that the prospective teachers included in the research group had participated in such activities as listening to lullabies (10.52%), singing songs (34.21), and  singing in the school chorus (47.36%), playing the flute (55.26%). It was also found that they had done a course to learn to play a musical instrument in their amateur music education (76.31%), and that their families were influential in their preference of “music teaching” occupation (52.63). Consequently, recommendations were made in the light of the research findings. 
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A Study on the Effects of Music Education Background on Prospective Music Teachers’ Preference of Music Teaching Profession
Teachers wish to have some information about new students they encounter such as the groups’ level of readiness, prior experiences related with the field, etc.. Teachers also would like to be informed of issues related to music education of those students such as their level of knowledge and the way they acquired the knowledge. Being informed of such issues will help the teacher determine the models and techniques to be used during the academic year and will lead the system, and this will shape the education. 

This issue occupies an important place in music education because questions as to whether or not the students received music education previously, if yes, at what level, what they learnt in music in their family or in the former school, whether or not they play a musical instrument, if yes how long they have been playing, how, where and with whom they have studied, and so on come into mind. In order to be able to answer such questions, students are usually asked questions expecting short answers; and education is started accordingly. 

Being informed of prospective teachers’ musical life, education and experience has a direct effect on music teaching education, and this also influences indirectly the music education that those prospective teachers are to present in the future in their career life. 

As was pointed out above, the way individual and collective classes are conducted, depending on the music teaching department curriculum, in institutions raising music teachers is directly connected with prospective teachers’ musical accumulation, equipment and musical lives in the previous years. Therefore, it is extremely important to recognise and know prospective teachers in terms of musical supply, and to organise education accordingly. 
All the prospective teachers are exposed to a kind of general music education prior to receiving “Music Teaching” Education at a higher education institution. As Uçan (2005, p.31) points out, general music education is intended for for everybody of all levels and ages regardles of their job, age, school, department, branch and kind of  programme; and it aims to provide individuals with a minimum-collective music culture which is needed for a healthy, balanced “humanly life”. General music education is the foundation and basis of other types of music education; namely, amateur and professional music education (Uçan, 2005, p.108). 
Amateur music education is intended for those who have an amateurish interest in and who are inclined  in music or in a branch of music; and aims to assure active musical participation, enjoyment and satisfaction, and also to facilitate musical behaviours needed to sustain and improve this (Uçan, 2005:31). Amateur music education is not compulsorry but it is dependent on individuals’ interests and desire. Therefore, amateur education that the prospective music teachers had received was separately handled in this research and their concern for the profession as well as their desire was analysed. 
Professional music education, on the other hand, is intended for those who choose the whole, a part  or a branch of music or an area related with this whole, part or branch as the job; or who would like to choose, have a tendency  or probability to choose it as a job and who have anability for music at a certain level, and it aims at facilitating the musical behaviours and accumulation required by the profession (Uçan, 2005: 32).  Thus, it may be suggested that  teacher education plays a key role in helping prospective teachers develop a realistic understanding for teaching life (Gratch, 2001; Kelctermans & Ballet; 2002). 
In institutions offering “music teaching education”, just as in all other institutions offering professional musical education, arrangement of education along with a description of students’ general, amateurish and professional music lives is the first step to be taken towards a more effective “music teacher” education. The most typical examples of this case  is found in real life stories bacause those stories reveal individuals’ subjective realities (Faraday and Plummer, 2003; Munro, 1998; Baker, 2005, p.273). This is an instance of setting out from prospective teachers’ perspectives and approaching teaching step by step and “reflecting on teaching” rather than looking through an external eye (Muchmore, 2000, p.1). To state briefly, it is of vital importance that prospective music teachers  who are to offer firstly general music education and also amateur and professional music education should set out from their own lives and see music types as a whole so that they can conduct a healthy and balanced music education. 
Some research is available in relation to the backrounds and profiles of prospective teachers (Özdemir, et al, 2003; 2006; Tufan, Kılıç and Bulut, 2008; Kılıç, 2002; Macaroğlu, et al, 2001; Kızılçaoğlu, 2003; Türnüklü and Yeşildere, 2005). Research by Özdemir et al (2003) describes the general characteristics of Turkish university lecturers as well as their perceptions of social and academic areas. Research conducted by Tufan, Kılıç and Bulut (2008) which made  an attempt at describing the profiles of students taking the music apptitute test, on the other hand, found that  those students had preferred to study in music departments of universities at their own will  and that their preference shaped very early in secondary school years  at the rate of 80%. Apart from that, research on teachers’ profiles is also available by Kılıç (2002), Macaroğlu et al (2001), Kızılçaoğlu (2003), Türnüklü and Yeşildere (2005). Moreover, studies setting out from music teachers’ life stories and thus aiming to improve music teaching are also available (Baker, 2005). 
In the light of the abve mentioned research, this current research studies the musical backgrounds of  final year students attending the Music Teaching branch of  Fine Arts Department of the Faculty of Education, inönü University in Malatya in the 2008-2009 academic year. Besides, the causes of prefering “Music Teacher” education are also analysed in this research after studying the musical backgrounds.
The Purpose and Significance of the Research 
This study aims at improving the current education through recognising prospective music teachers in musical perspectives and removing the mistakes and problems, and thus making music education more qualified and functional. 
This research has significance in that it describes the musical backgrounds of prospective music teachers in terms of general, amateur and professional music education to which they had been exposed, and thus it is a profile study. 
The musical backgrounds of prospective music teachers are researched in this study. Within the scope of the research, answers are sought to the questions: (a) what are the general music education backgrounds of prospective music teachers receiving music teacher education in Turkey? (b) what are the amateur music education backgrounds of prospective music teachers receiving music teacher education in Turkey? (c) What are the factors in choosing professional music education for prospective music teachers receiving music teacher education in Turkey? That research model is compatible with the research topic, that the interview questions used, the students’ answers to those questions, the student records in the school, student guidance records, and official documents concerning the students’ education reflect the truth are the basic assumptions of the research. The research scope is restricted to the fourth year students attending the Music Education branch of the Fine Arts Department of the Faculty of Education, İnönü University located in Malatya in the 2008-2009 academic year. 
Research Population and Sample 
The research was conducted with 38 students attending the Music Education branch of the Fine Arts Department of the Faculty of Education, İnönü University in the 2008-2009 academic year. Since all the population was accessable, sampling was preferred. Therefore, the group of students on whom application was done was called  the “study group” rather than using the terms population and sample. 
Method 
This is a qualitative research employing the methods of interview and document analysis. At the start of the research, a 12-hour work was done with the prospective teachers in the study group in four weeks in four sessions where general music education, amateur music education and professional music education as well as the correlations holding between them were covered in the fall semester of 2008-2009 academic year. Types of music education were introduced and differences between them were emphasised in the study, and an awareness education was provided to make sure  that prospective teachers understood their musical experiences in line with types of music education. Following the four-session work, a three-hour session was also organised in which prospective teachers’ questions relvant to the issue were answered and exchange of views was performed through brainstorming. Afterwards, a “list of interview questions” was formed so as to specify the prospective teachers’ general, amateur and professional music education backgrounds. The interviews were conducted face to face in four sessions. The participants joined the interviews on willingness base, and the sessions were recorded through a voice recorder with their permission.The ethical rules were observed throughout the research (Bresler, 1995). The 10-15 minute duration interviews were regularly held. Besides, the  analysis of written materials consisted of a series of steps such as: 
1. the compositions written by the study group members on their backgrounds of general, amateur and professional music education,

2. student registration records in school,

3. student guidance files and official documents about their education were used as additional sources of data, and the sources of data obtained were thus diversified. 
4. Other nterview data obtained were put into written media along with written data, then they were described through content analysis. Content analysis is a method  commonly used to reveal the codes, concepts and categories (themes) emerging from ideas that participants put forward in writing and in interviews (Burns, 2000).
5. The texts were read, notes were taken, and the ideas emerging from te texts were encoded in the analyses. The themes were constantly compared so as to achieve internal homogeneity and external heterogeneity; thus, it was made sure that the themes corresponded in meaning to one onother and that the differencences between themes became evident (Cavana, Delahaye and Sekaran, 2001). Corrections considered necessary were made throughout the content analyis. The documents were examined again and again during the analysis so as to see the manner of correlation and to secure clustering. The themes and raw data were frequently revised in the process. The sub-sets and new themes emerged at this stage. 
6. The data were then reported and interpreted. The conclusisons were reached and recommendations were thus made. 
Findings and Interpretation 
Of the research group members, 26 (68.42%) were female whereas 12 (31.57%) were male. 44.73% were from Malatya. Besides, 22 (57.89%) of the participants were the graduates of Anatolian Fine Arts High Schools, 16 (42.10%) were the graduates of general purpose high schools. The research findings as well as the interpretations concerning the findings are presented below in line with the list of questions constructed. 
A. Findings And Interpretations Concerning The General Music Education Backgrounds Of Prospective Music Teachers Receiving Music Teacher Education 
In this part of the research, findings and interpretations concerning the prospective teachers’ general music education backgrounds are presented. 
Prospective Teachers’ Interactions with Music and Music Education in the Pre-school Period 
The prospective teachers in the study group evaluated their interactions with music and music education in the 0-7  age period. Accordingly, 34.21% stated that they sang in that period, 10.52% said that  elderly people in their family played a musical instrument and they listened to them playing, and that they listened to lullabies. Thus, ÖA3 said, “my interest in music originates from my family. My grandmother played the cura.Besides, my grandmother said that she had been invited by TRT (Turkish Radio and Television Institution) to play but my grandfather had not permitted her to go. Apart from that, my uncles from my mother’s and father’s side used to play the saz.” 
Of the members of the study group,  7.89% stated that they sang and listened to music in that period, 5.26% stated that they were introduced to music through activities in pre-school education institutions, and 2.63% said that they memorised songs that they had listened to , that they were sensitive to rhythm, and that they were included in the chşldren’s chorus. Such findings are available also in the research conducted by Nardo et al (2006): They state that the most common musical activity in the pre-school period is singing in groups, that the proportion of singing in groups is 93% whereas the proportion of singing without accompanying is 87%. 
Gruhn (2005, p.99) points out that everybody obviously has musical potential, the strongest network of nerves and behavioral attitudes develop in childhood, and that therefore music education plays a basic role in the development and reinforcement of the secret potential. The research findings also support this view. Thus, the data shown in the table make us think that the prospective teachers in the sample group were not literate, did not recognise musical symbols, and that their singing songs (34.21%), singing folk songs (7.89%), listening to lullabies (10.52%), listening to elderly relatives playing a msical instrument (10.52%)  and such activities improved their auditory perception skills. 
Prospective Teachers’ Musical Backgrounds in Terms of Their “Amateurish” Participation in School Musical Activities  in their General Music Education 
Prospective teachers’ musical backgrounds in terms of their amateurish participation in school musical activities in their general music education are studied in this part. Accordingly, 47.36% of  the prospective teachers said that they were in the school chorus, 21.05% said they were in the school band, 15.78% said they participated in singing competitions, 10.52% said that they sang solo in the school chorus, and 2.63% said they had musical activities in the music society of the school. 
The data obtained made us think that the members of the research group made musical progress through amateurish musical activities and were in a continuous musical change. Baker’s (2005) view that musical motivation is ensured especially through instrument and singing groups and out- of- the- class activities in childhood and in primary school also supports this finding. 
Prospective Teachers’ Musical Backgrounds in Terms of Instrument Education in Their General Music Education 
On examining the prospective teachers’ musical backgrounds in terms of instrument education in their general music education it was found that 55.26% played the flute in that period, 5.26% played the organ, 2.63 played the guitar, a pulsatile instrument, or the saz. 
Those findings imply that the study group members’ playing an instrument as part of their general music education in primary school shows that they played and  created instrumental music and that tey actualised their musical development in this way. As Rife et al. (2001, p.22) point out, the experience of learning to play a musical instrument helps children to be more eager, more active and more creative in their daily work. 
Besides, begining to learn to play a musical intrument, learning the basic musical rules will assure such behavious as  acquiring the knowledge to read the notes, performing musical communication and interaction, and developing musical taste; and thus will start the education of musical information.  
Recent research studies concerning the education in  instrument playing also support those findings. For instance in research performed by Duke, Flowers and Wolf (1997), 951 children receiving piano education were investigated and it was found that  studying piano was pleasing for children. 
Prospective Teachers’ Musical Backgrounds in Terms of Voice  Education in Their General Music Education 
In relation to the voice education of the study group members, it was found that 28.94% sang in a chorus, 10.52% sang songs in solo in front of an audience, and 7.89% sang folk songs in solo in front of an audience. This is a finding parallel to the finding of  research by Abril and Gault (2008, p.72) that the greatest proprtion of musical activities held in schools is chorus work by 88%. Moreover and Reimer (2004) and Williams (2007) state that chorus has been the most popular musical activity in American schools for centuries. 
Such findings demonstrate that prospective teachers have acquired the skill and habit of singing beautifully in their general music education. Moreover, it may also be said that by singing songs and folk songs in their primary school years the prospective teachers took their first steps towards developing a musical memory, musical audition, musical taste, musical sensitivity, musical communication and interaction. 
Prospective Teachers’ Views Concerning  Their General Music Education Backgrounds in Sensorial Terms 
Of the prospective teachers 13.15% said that they enjoyed music classes, 10.52% said they always looked forward to music classes, 7.89% said they liked music classes, and 2.63% said that they escaped  intensity and problems of a whole week and thus   relaxed in music classes; and that they felt happy when their music teacher played an instrument. 
The feeling of pleasure in learning is of  vital importance because the pleasure provides the motivation needed in learning (Rife, Shnek, Lauby & Lapidus, 2001, p.21). Nardo et al (2006, p.281) state that music is a source of enjoyment and entertainment in children’s life. Findings obtained also support this view; in other words, education received enabled prospective teachers to have a positive life in sensory terms  Due to the positive attitude towards music that prospective teachers had in that period, it may be said that they had a feeling of being well-equipped in music. This case makes us think that the musical development that prospective teachers had through general music education affected their general development in a positive way. 
B. Findings And Interpretations Concerning The Amateur Music Education Backgrounds Of Prospective Music Teachers Receiving Music Teacher Education 
Findings and interpretations concerning prospective teachers’ amateur music education backgrounds are discussed in  this part, in line with the second sub-problem of the research. 
The Distribution Of Prospective Teachers’ Music Education Backgrounds 
Of the study group prospective teachers, 76.31% said that they did a course to learn to play an instrument, 52.63% said they did a course to receive music education, 10.52% said they  participated in choruses voluntarily, 2.63% said they tried to learn to play an instrument by themselves. 
According to those findings, it may be said that prospective music teachers were eager to play a musical instrument  before starting their professional music education and that  they wanted to receive a deeper music education than the one they were currently receiving and that they made efforts for that. Besides, their concentration (their motivation level) is thought to be high. As Larson (2000, p.170) also points out, activities such as private music lessons which involve voluntary participation assure  and develop self-relaince as well as  courage and concentration. 
C. Findings and Interpretations Concerning Prospective Music Teachers’ Preference for Music Education 
In this part of the research, findings and interpretations concerning prospective music teachers’ preference for music education are discussed. 
Prospective Teachers’ Musical Backgrounds in Relation to Their Choice of Music Education as the Profession 
Table 7 shows the musical backgrounds of prospective teachers included in the study group. 52.63% of them stated that their family members were influential in their choice. Thus, ÖA21 said, “the fact that my mother is a primary school teacher and she conducts the school chorus has increased my interest in music.” 
This shows that the idea of choosing music as a profession emerges in the family at a great rate (52.63%), and the desire originates within the family. Therefore, families may be said to be conscious and leading in this respect. This is a finding coherent with Baker’s (2005, 2006) finding that the prospective music teachers’ interest originates in the family. Thus, family support bears special importance (Baker, 2005, p.267). Besides, many research studies point out that family support has a positive effect in children’s musical development, in instilling musical behaviours in them, in the formation of their musical identity and their bias towards music (Davidson, Howe, Moore & Sloboda, 1996; Howe, Davidson, Moore & Sloboda, 1995; Zdzinski, 1992, 1996). 
Moreover, as is clear from the table, 28.94% of the prospective teachers stated that their music teacher was influential whereas 21.055 said their interest in and love for music were influential in their preference for music. According to other research studies, music teachers state that in their choice of the profession their music teacher in the primary and secondary education period and their private music teacher, if any, were influential [Bergee (1992), Bergee et al., (2001), Bergee and Demorest (2003), Bright (2005), Cox (1994), Hamann and Cutietta (1996), Gillespie and Hamann (1999),Hamann and Walker (1993), Madsen and Kelly (2002), and White (1967)].  
Apart from that,  13.15% said that the way their music teacher in the past  taught was influential, 7.84% said that fondness for their music teacher, the interest in the intrument that their music teacher played, or their tendency for music was influential in their choice. On the other hand, 5.26% said their friends with interest in music had affected them while 2.63% said they chose music education due to their interest in playing an instrument. 
In the light of those findings, it is thought that the music teachers in the students’ general music education periods were influential in their choosing music education as the profession. The fact that friends in addition to parents’ and music teachers’attitudes were dominant in their choice confirms this belief. All those lead to an interest in and love for music. Thus, “self-music education” which starts in the family is gradually replaced by a desire for professional music education. 
Conclusions 
In the current research, prospective music teachers were asked to evaluate their musical backgrounds on the basis of the type of music education: general, amateur and professional music education; and the behaviours they acquired in those periods of education were taken into consideration. The prospective teachers evaluated each period critically, and they mentioned their problems. 
Even though the fact that clear lines marking the boundaries between the three types of music do not  exist occasionally nade things hard for the students in the study group, they managed to understand the concepts sadequately and analsed them siince they set out from their own experiences. Thus, it became clear once more that the knowledge they acquired in their amateur and professional music education was influential in their choosing music education. 
Based on the findings, the conclusions reached are listed as what follows: 

· Of the prospective teachers included in the study group, 34.21% said they sang, 10.52% said elder peoplein their family played an instrument, and 10.52% said they listened to lullabies. 
· As for their participation in amateurish musical activities, they stated that they joined the school chorus by 47

· They stated by 55.26% that their general music education included playing the played. 
· They pointed out that their voice education in general music education was singing in groups by 28.94%. 
· The prospective teachers evaluated their musical education in terms sensory terms as getting pleasure from music classes by 13.15%, as looking forward to music classes by 10.52% . 

· They said by 76.31% that they did a course to learn to play an instrument in their amateur music education, they said by 52.63% that they did a course to receive music education 
· As for the factors in their choosing music education as the profession, 52.63% said it was the family members, 28.94% said it was the music teacher’s interest and guidance, 21.05% said it was their interest in and love for music. 
Recommendations 
In line with the conclusions, the following recommendations are made:

· The education for the three types of music education (general, amateur, professional) and the education for the correlations between them should be  well-planned, arranged and implemented. 
· The musical backgrounds of students attending the music education division of Fine Arts Education departments of educational faculties in Universities should be determined and courses offered – both collective classes and individual instrument playing education- should be conducted accordingly. 

· The general, amateur and professional music education at all levels should be analysed correctly, and the classes in relation to those types should be conducted effectively. 
· Each type of education (general, amateur and professional) should be conducted by teachers specialised in those education types. 
· Families should determine their children’s properties, abilities and interests, and educators should do the same with their studentsand they should lead them into occupational fields in line with their interests and abilities. 

· Educators of general, amateur and professional music education should make sure that the students get interested in their classes. Then  the teachers should employ methods and techniques compatible with the students’ age period, level of knowledge and number of students, and thus conduct teaching so that the students’ efforts in classes could increase. 
· In order for the wishful students to receive instrument playing, auditory and voice education,  “centres for music studies” should be opened by considering the financial income levels of students. Those  centres are thought to make contributions to all three types of music education. 
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Table 7 
The Musical Backgrounds of Prospective Teachers In relation to Their Choosing Music Education as the Profession 
	Views
	Prospective Teachers Stating 
	f
	%

	Family members’ effect
	ÖA1, ÖA3, ÖA6, ÖA7, ÖA11, ÖA12, ÖA15, ÖA18, ÖA21, ÖA24, ÖA25, ÖA26, ÖA27, ÖA29, ÖA32, ÖA33, ÖA34, ÖA35, ÖA36, ÖA 38
	20
	52.63

	The effects of friends interested in music
	ÖA12, ÖA32
	2
	5.26

	Interest in playing an instrument 
	ÖA2
	1
	2.63

	Interest in and love for music
	ÖA24, ÖA26, ÖA27, ÖA33, ÖA34, ÖA35, ÖA36, ÖA 38
	8
	21.05

	Music  teacher’s teaching method
	ÖA4, ÖA12, ÖA17, ÖA32, ÖA33
	5
	13.15

	Fondness for the music teacher
	ÖA11, ÖA20, ÖA26
	3
	7.89

	Interest in music teacher’s playing an instrument
	ÖA11, ÖA22, ÖA33
	3
	7.89

	Music teacher’s interest and guidance
	ÖA4, ÖA9, ÖA12, ÖA16, ÖA18, ÖA23, ÖA28, ÖA32, ÖA34, ÖA35, ÖA 38
	11
	28.94

	Bias towards music
	ÖA7, ÖA12, ÖA17
	3
	7.89


